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THE PROJECT

this project was funded through a Department of Education,
Investing in Innovation (i3) Program development grant awarded to
The Center for Supportive Schools (CSS) from 2016 to 2020.

PRG served as the external evaluator for the grant and designed an
implementation and impact evaluation of CSS’s high-school transition
peer mentoring program, Peer Group Connection (PGC-HS).

THE INTERVENTION

PGC-HS is a school-based high school transition and cross-age peer
mentoring program for ninth-grade students designed to improve
their engagement in school and educational outcomes. The program
leverages existing resources, such as school staff, parents, and student
leaders, to create a supportive environment for transitioning high
school students that encourages them to attend school, set personal
goals, work hard, and make healthy decisions. By offering additional
support to ninth-grade students, the program seeks to mitigate the
problems associated with the transition to high school, such as
disengagement from school, absenteeism, increases in disciplinary
events, and declines in academic performance.

The program model includes a stakeholder team comprised of
administrators, faculty, families, and students who support two
faculty advisors who teach a leadership course to 11th and 12th grade
peer leaders. CSS provides an 11-day training to prepare faculty
advisors for teaching the leadership course, selecting peer leaders,
and placing ninth graders into small peer groups.

During the school year, peer leaders facilitate a series of structured
peer group sessions with ninth graders that emphasize relationship
building and essential skill development. Peer leaders act as role
models and mentors as ninth graders practice academic, social, and
emotional skills, such as critical thinking, goalsetting, decision making,
time management, teamwork, and communication.

THE STUDY

PRG conducted a rigorous impact and implementation evaluation of
the PGC-HS program’s effect on ninth-grade student outcomes. The
impact study was an individual-level randomized controlled trial (RCT)
where half of eligible ninth graders were randomly assigned to be
offered the PGC-HS program (treatment) or a class-as-usual control
condition. Program impact was measured on the following outcomes
at the end of ninth grade: school attachement, suspensions and
discipline referrals, GPA, social and emotional outcomes (e.g.
decision-making skills), college expectations and aspirations.

SETTING

« Implemented in eight rural high schools
across North Carolina

PARTICIPANTS
« A total of 1,351 ninth graders
participated across three cohorts
» 36% of study participants identified as
Black, 12% as Hispanic/Latino/a, 12% had
an |IEP

IMPLEMENTATION
« 6 of 8 study sites implemented the
minimum recommended programming
» Of the 680 students assigned to PGC-HS,
61% (412) received the recommended
minimum amount of programming

PGC-HS PROGRAM MODEL
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STUDY FINDINGS

Implementation of PGC varied across the eight study sites with schools offering between 13 to 32 peer group sessions
over the course of the school year. Two schools fell short of implementing the minimum recommended amount of
programming for students, 18 sessions.

Given the varied programming implementation and dosage, PRG estimated program impact on the full sample of students,
and conducted exploratory quasi-experimental analyses to estimate the impact of receiving the recommended dosage of
sessions. Findings from both sets of estimates are noted below.

Full High-
Sample Dosage
S Both sets of findings indicate that students in the PGC condition report higher levels
of attachment to their school at the end of ninth grade than students in the control
condition.
Both sets of findings indicate that students in the PGC condition were less likely to be
suspended or receive a disciplinary referral in ninth grade than control students.
—
e Overall findings indicate that PGC and control students attended the same number
of days of school in ninth grade. Exploratory estimates, however, indicate that
students who received the recommended amount of programming attended 1.5
v more days of school than similar control students.
A+ Overall findings show that PGC and control students earned similar GPAs at the end of
= ¢ I ' 9th grade. Exploratory findings, however, indicate students who received the
recommended amount of programming earned 0.15 grade points higher than similar
— students not offered the program.
S

decision-making skills and peer attitudes toward academic achievement at the end of
\ ) ninth grade. Exploratory findings, however, suggest that students who got the
recommended programming self-reported higher scores than similar control students.

@ T Overall findings show that PGC and control students self-reported similar levels of

)
Overall findings indicate that students assigned to PGC were more likely to say they
expected to go to college than control students at the end of ninth grade. This trend
\ ) was not observed among the subset of students who got the recommended

programming and similar control counterparts.

CONCLUSIONS

e PGC-HS is a complex, multi-session intervention and implementation varied across study sites. Most, but not all,
sites implemented the recommended minimum number of peer group sessions during the school year.
Taken together, findings from our evaluation suggest that, when implemented well, offering PGC-HS could help
improve outcomes for students making the transition from middle to high school.

Main findings indicate that offering PGC, with variable degrees of fidelity, may have modest impact on a limited
selection of outcomes (attachment, discipline, and expectations for attending college).

Findings from the exploratory analyses indicate that students who received the recommended amount of
programming also had higher attendance, GPA, and self-reported social emotional learning scores.

PGC-HS would benefit from additional research that examines the program’s impact through the later grades and
graduation.

See PRG’s full manuscript in JREE at this link.
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	EVALUATION OF DATA ADVENTURES DATA LITERACY PROJECT BRIEF
	This project is funded through a Department of Education, Education Innovation and Research (EIR) Program early-phase grant awarded to the Santa Clara County Office of Education (SCCOE) in 2021. The project is a collaborative efforts between SCCOE, WestEd, and San Jose State University (SJSU).
	PRG is serving as the external evaluator for the grant and is designing an implementation and impact evaluation of Data Adventures, a middle school data literacy curriculum designed to spark interest and engagement in data science.
	SETTING & PARTICIPANTS
	Middle schools in and around Santa Clara County, CA
	6th through 8th grade students
	Teachers across disciplinary subjects, including math, science, English, social studies, and art

	THE PROGRAM
	Data Adventures aims to make data literacy and the development of data science skills accessible to all learners. Through a universal design for learning (UDL) framework and an iterative co-design process, the Data Adventures team developed a series of three classroom curriculum units to help students explore real-world data through creative, culturally-relevant lessons.

	THE PROJECT
	Each Data Adventures unit encourages students to collect and analyze real data through different gaming mechanisms. Students practice calculating measures of central tendency and creating data visualizations. Each unit culminates in a storytelling project to disseminate their findings to peers, improving data interpretation and communication skills.
	Teachers complete a three-day professional learning seminar to learn how to teach Data Adventures in their middle school classroom and receive UDL-aligned lesson materials to increase accessibility for diverse learners.
	DATA ADVENTURES UNITS
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	THE EVALUATION
	Pilot Testing. PRG supported a multi-year co-design and iterative pilot testing phase by collecting and synthesizing quantitative and qualitative perspectives from teachers and students on the program’s feasibility, acceptability, and appropriateness for middle school students.
	Experimental Study. Starting in Fall 2026, PRG will conduct a rigorous impact and implementation evaluation of Data Adventures. The impact study is a cluster randomized controlled trial (RCT) where recruited middle school teachers will be randomly assigned to an initial implementation (treatment) condition or a delayed implementation (control) condition.
	Program impact will be measured on the following outcomes using a Participant Questionnaire administered in the Spring of each implementation year:
	Statistical data literacy knowledge Understanding of Data Habits of Mind Interest and self-efficacy in data science Attitudes toward data
	Learn more about our work at policyandresearch.com


	EVALUATION OF TEACH, LEAD, COUNSEL COLLEGE AND CAREER READINESS PROJECT BRIEF
	THE PROJECT
	This project was funded through a Department of Education, Education Innovation and Research (EIR) Program early-phase grant awarded to Orenda Education in 2021.
	PRG is serving as the external evaluator for the grant and designed a fidelity and impact evaluation of Orenda’s data-driven school systems change model, Teach, Lead, Counsel (TLC).

	SETTING & PARTICIPANTS
	Implemented in 13 high schools across California
	Orenda reviews publicly-available data to identify and recruit schools that rank below other schools in their districts on key college and career readiness metrics

	THE INTERVENTION
	TLC is a school-wide, systems change model that incorporates sustained, structured, and coordinated professional learning and continuous, data-driven improvement routines. The program engages teachers, administrators, and counselors within concurrent implementation tracks across multiple school years.
	Multi-year structure. The TLC model is designed for continuous implementation for multiple years to support sustained systems change and long-term improvements in student outcomes. The first year of implementation aims to establish the foundational structures, routines, and shared expectations required for implementation, and involves professional learning and data reviews across tracks. In subsequent years, schools implement an iterative cycle of data collection, review, and recalibration of instructional and student support practices.
	Concurrent Tracks. TLC’s three tracks (Teach, Lead, and Counsel) engage ELA and math teachers, administrators, and counselors and support staff, respectively. Administrators engage with Orenda to participate in a series of professional learning opportunities and oversee implementation of the Teach and Counsel tracks. In Teach, ELA and math teachers collaborate to develop and implement a formative assessment cycle to gather data on students’ performance several times during the year, review data, and adjust instructional practice in response to identified gaps. Counselors and support staff collaborate to review student performance metrics (e.g., GPA, A-G course enrollment) several times per year to identify students who are not on target to graduate and provide tiered interventions in response to students’ needs.
	Teach
	Lead
	Counsel

	THE EVALUATION
	PRG is conducting a quasi-experimental impact evaluation that aims to assess the impact of TLC on schools’ graduation and A-G program (California’s system of university admission requirements) completion rates. The impact study is a comparative short interrupted time series design that compares graduation and A-G rates of implementation schools (treatment) with a matched set of comparison schools in the five years prior to and up to three years after the start of TLC programming. PRG is using propensity score weighting techniques to improve balance between the treatment and comparison schools.
	PRG is conducting a concurrent fidelity evaluation to assess the degree to which the TLC program components are being implemented as intended, according to the program’s logic model, at each school.
	Learn more about our work at policyandresearch.com
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	STUDY FINDINGS
	Implementation of PGC varied across the eight study sites with schools offering between 13 to 32 peer group sessions over the course of the school year. Two schools fell short of implementing the minimum recommended amount of programming for students, 18 sessions.
	Given the varied programming implementation and dosage, PRG estimated program impact on the full sample of students, and conducted exploratory quasi-experimental analyses to estimate the impact of receiving the recommended dosage of sessions. Findings from both sets of estimates are noted below.
	Both sets of findings indicate that students in the PGC condition report higher levels of attachment to their school at the end of ninth grade than students in the control condition.
	Both sets of findings indicate that students in the PGC condition were less likely to be suspended or receive a disciplinary referral in ninth grade than control students.
	Overall findings indicate that PGC and control students attended the same number of days of school in ninth grade. Exploratory estimates, however, indicate that students who received the recommended amount of programming attended 1.5 more days of school than similar control students.
	Overall findings show that PGC and control students earned similar GPAs at the end of 9th grade. Exploratory findings, however, indicate students who received the recommended amount of programming earned 0.15 grade points higher than similar students not offered the program.
	Overall findings show that PGC and control students self-reported similar levels of decision-making skills and peer attitudes toward academic achievement at the end of ninth grade. Exploratory findings, however, suggest that students who got the recommended programming self-reported higher scores than similar control students.
	Overall findings indicate that students assigned to PGC were more likely to say they expected to go to college than control students at the end of ninth grade. This trend was not observed among the subset of students who got the recommended programming and similar control counterparts.

	CONCLUSIONS
	PGC-HS is a complex, multi-session intervention and implementation varied across study sites. Most, but not all, sites implemented the recommended minimum number of peer group sessions during the school year.
	Taken together, findings from our evaluation suggest that, when implemented well, offering PGC-HS could help improve outcomes for students making the transition from middle to high school.
	Main findings indicate that offering PGC, with variable degrees of fidelity, may have modest impact on a limited selection of outcomes (attachment, discipline, and expectations for attending college).
	Findings from the exploratory analyses indicate that students who received the recommended amount of programming also had higher attendance, GPA, and self-reported social emotional learning scores.
	PGC-HS would benefit from additional research that examines the program’s impact through the later grades and graduation.
	See PRG’s full manuscript in JREE at this link.
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